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ABSTRACT

The study examined the learning attitudes and legrdisturbances of Continuation Vocational Highhgol
students. It also analyzed the differences in legrrattitudes and learning disturbances in diffdraituations. The
study is intended to be used as a reference toowepteaching and counseling unit. It used the domsaire method to
conduct research with public and private third-geastudents. From a total of 787 valid questionr®gi@4.9% (668)
were valid. The data analysis methods used incluffequency distribution, percentage, mean, stadddeviation, t-
test, One-Way ANOVA and Pearson's correlation. fEsealts of the literature review and the study'saosions are
intended to help future Continuation Vocational Kigchool students learn and to make recommendatnfsirther
research.
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INTRODUCTION

Li & Chi (2003) pointed out that Continuation Voimatal High school students had some bad habitkjdintg: 1)
they do not pay attention in class; they often degch or listen impatiently. 2) They refuse to listé they are
uninterested in the subjects and engage in otheesrning behavior, such as reading extracurriculaterials, comic
books, newspapers, and so on. 3) They are in gooitssor sleepy. 4) They chat with other classreaie make phone
calls. 5) They are often noisy, playing cards amaving around at will. 6) They often interrupt theather and make
jokes. 7) They do not do their homework. 8) Theypskchool. In view of these troubles and disturlesnat
Continuation Vocational High school, this papereaively examines what influences students' legrmittitudes and
learning disturbances. The study's results wilpbavided to the Continuation Vocational High schasla reference
and resource to help improve the faculty's abitidybetter manage student behavior. It is relativedgy to find
appropriate ways and strategies to interact witdestits when we know the reasons for their behdkip2007).

Students of the Continuation Vocational High schextibit some inappropriate behavior, such as bhaduage,
destruction of their environment, campus fights artanidation of other students. They also exh#nime antisocial
behavior, such as poor performance, self-encloser ppirit, and truancy. Students with low acadeagbievement
have more problems in adapting to studying. In,faatl habits are the most troublesome issue tsdieol authorities.

According to the latest research in psychology, sestadents cannot fully develop because of indadidiamily
and school problem, resulting in low academic aameent (Lin, 1991). In the long term, they lackfsenfidence.
When some one's has negative self-esteem, thegacéomger trust themselves, resulting in the pshatiioal sense of
inferiority, pessimism, despair, and many strangieaviors.

Many arguments have confirmed that young peoplegaht behavior is due to long-standing learningofems.
The authors hope this study can be of some benpetfite students of Continuation Vocational High &drand have at
least an indirect impact on them by helping themob®e aware of the factors that cause their leampinglems. It will
be successful if it helps them to refocus the# bfy changing their focus from external to interkalowing their own
hearts, affirming their family, getting into thebjonarket, understanding their own learning directimd revise their
missing on learning and behavior.
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The author hopes the results of this study wilbhstudents understand and overcome the causesgiofpthor
attitudes and learning disabilities, as well asgjeatheir attitude towards learning, enhance teaiming effectiveness,
and regain self-confidence.

Good schools need to require good conduct front gtadents, which will allow them to develop thpotential
and learn to establish relationships with differéyppes of people (Cai, 2006). Educational curricat@ould be
diversified to meet the needs of students fromedéfiit environments and backgrounds. Educatiorbeitharrower if its
purpose is regarded as simply to increase theafattudents graduating to the next grade. Educattwould take
different people to different destinations. To &edei this objective, education should pay more &tterto cultivating
good behavior. Students who behave well are psggimlly healthy. Only those young people who arentally
healthy will be able to develop their emotionsgiligence and smartness, as well as to developnaidtain good
relationships. They will also show compassion teeas, play freely, develop good judgment and grguearning from
daily conflicts and setbacks (Cai, 2006). When shisl are doubtful of learning or give up learnidigcussions about
good versus deviant behavior must begin. When stadere happy studying, believe in them, love thedchers and
feel they have support from their school; theirhéag will be more successful (Cai, 2006). In viedvthis, how to
make students study happily is the key to morecttfe learning. Therefore, we can not ignore theagimpact of
learning attitudes and learning disturbances omieg.

This matter affects not only the quality of the @als, but also their ability to develop their stoti potential.
Many domestic scholars have paid attention to phablem and have contributed much to the reseanckearning
attitudes and learning disturbances. However, imymatudies, the problem of learning attitudes aedrding
disturbances of Continuation Vocational High Schstoidents has not yet been discussed. This is yoitin-depth
discussion because the students’ backgrounds ample® and are accompanied by the problems of laarniag
effectiveness and deviant behavior. This is thedtiriotivation of the research.

Based on the above background and motivationshfsrésearch, the study aims to explore the legrattitudes
and learning disturbances of Continuation Vocatiddmh School students. The results of this studil imclude
providing some recommendations to the Continuattorational High School so its faculty can use thesra reference
for teaching and guidance.

The purposes of the research are as follows:

1. Determine the current situation of Continuatimcational High school students;

2. Explore whether or not the differences in lelagrdisturbances are due to the differences in pafdmckground;

3. Explore the correlation between learning atésidnd learning disturbances among Continuatiorati@wtal High
School students.

LITERATURE REVIEW

Overview of Continuation Vocational High School

Currently, Taiwan's education system can be dividetd four categories: kindergarten education, arel
education, senior secondary education and highsragidn. The vocational education system, highercation, senior
secondary education and national education canubthef divided into: higher technical educationca@ary
vocational education, continuation vocational edocaand vocational edifying education. Continuatieocational
education can be divided into secondary continnatacational education and higher continuation tiocal education.

Secondary continuation vocational education coreguebcational high school with continuation schaanior
secondary school concludes with continuation voeoati school. Continuation education is executed thy
continuation school, which is supplemented by ses@rondary school based on need. Continuationosatam be
divided into the senior high school, continuatimtational school, Continuation College and ContiimmaUniversity.
The continuation education system referred toimgtudy is the Continuation Vocational High School

The Ministry of Vocational Education wants to kei@pline with lifelong learning and the trend of uating
education. They need to relax the age restrictmm<Continuation Vocational School students. Manydshts have
served in society for many years or are retirednftbe Army. Continuation Vocational High schooldstats can be
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simply divided into young students and adult stasiérased on age. In terms of student backgrourdigawironment,

they can be divided into four categories:

1. Students with generally low academic achievenmemtational middle school, who can not go to sdtath time
based on their scores form the national middle gichdost of them have some problems of low pas$twrstudy,
poor attitude or low capacity for learning. Othéudents are those who just graduated that havechapacity for
study because of environmental problems.

2. Students form low family social and economidustar single-parent families whose parents caaffotd their study,
so they need a part-time job to complete theirystud

3. Students who graduated from national middle stheany years ago and now want to attend the Coation
School because they need greater professional kdgelin the workplace. Most of those students ten away
from school for many years but have rich work eiqreze.

4. Students recently retired from the Army who ldekrning skills but want to further their studisin the need of
working.

From an educational perspective, the Continuatiocatfonal High school should accommodate differsrioe
student backgrounds, environments, age, and experielhis type of education aims to supplement diuelents’
knowledge of national life, improve their level eflucation, teach practical skills, cultivate godtizenship, and
promote social progress. Additionally, the teachst@ndards are adapted to both the students’ lepméeds and the
needs of society.

The purpose of this education is to foster gooidariis. The educational focus is to cultivate prsifasal ethics,
pass on basic knowledge and skills for differenjoms cultivate skills in adapting to new envirommteand develop
the capacity for self-development. Students’ peafibn cultivation and cultural training are also aspect of the
education of Continuation Vocational High School.

The Concept of Learning Attitudes

Learning attitudes are integral to learning effemtiess. They affect each other. According to tHevamt
literature, we know that learning attitudes havesfiect on learning, while the effectiveness oftéag affects learning
attitudes. When there are differences in learniffiecgveness and learning attitudes, even thougtestts receive the
same learning activities or experience, we will d#ference in learning quality. According to pswdbgical research,
attitudes are formed by learning.

Attitudes affect an individual’s response to spedaifises, such as whether or not they have a téodsmesponse
to the organization’s internal standards. Learrattjudes are often associated with both a padsiolearning and for
avoiding learning, such as wanting to learn orwahting to learn, active learning and passive legrnn this study,
learning attitude means that a self-learning atéfua favorable attitude toward school, an attitafiplanning for the
future and for acquiring the license in Continuatiocational High School. The attitude toward sdhezn be further
categorized according to the attitude toward thr@@ulum, environment, equipment, teachers anceegllies.

The Concept of Learning Disturbances

Students encountered setbacks, difficulties andaokes during the study. Over the long term, thil lead to
study pressures, anxiety and psychological probletased to learning. If these are ignored, stuslenll not be able to
concentrate on studying, resulting in a seriougiatiee learning attitude. Eventually students witv achievement
will drop out. When learning disturbance problempand, or snowball, in combination with classmatetgractions,
this forms an atmosphere in class and in the campitisre.

Huang (2005) pointed out that most students hapergenced these so-called learning disturbanceishvaan be
so difficult that students can not solve them aldneview of this, it is urgent to discuss thesarféng disturbances with
them, which will really help them. Learning distarizes lead to anxiety and unrest in students. Ttesde due to
problems with individuals, families, schools or ethaspects of their lives, and they can have acefin students’
learning performance and emotional life. This studlf categorize learning disturbances into thddeing factors:
individuals, families, schools, non-academic affair
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METHODOLOGY

Framework of the Research
In this study, we used personal background asntthepiendent variable and the learning attitude thighlearning
disturbances as the dependent variable. This sttaposed a framework chart, shown in Figure 1.

Personal background
1.gender 5.birthday
2.quality of school 6.housing conditions
3.major 7.family structure
4.employment 8.family social and economic status
2] o
Learning disturbances Learning attitudes
1.personal factors 3 1.self-learning attitude
2.family factors < —» | 2.attitude to school
3.school factors 3.attitude to the future plan
4.Extra-curricular factors 4 attitude to require certificate

Figure 1. Research framework

Variables and Measurement Tools

The establishment of scale refers to the scalehain@ (2002), Sheu (2002), Liao (2003), Chin (20&&] Lin
(2005). This scale is about the learning attitude l@arning disturbance and uses five elementss,Tthe respondents
can choose the exact extent of the items for thetual feelings. Each item is designed by the stahaf the
accordance. If the accordance is low, the scotewis A higher score on this part means the learmitigude is more
positive. The part with a relatively low score medhat the learning attitude is more passive; taesof the learning
disturbances is designed by the accordance tabelficcordance is low, so is the score. The higheson this part
means there is a high degree of learning distudaahioe part with a relatively low score means tlhigmelow degree of
learning disturbance.

Research Procedures and Data Analysis

The scale in this research is designed based orelteant literature review, the purpose of theeaesh and the
research framework. The procedure includes conapletf pre-trial, recovering scales, excluding cabasare missing.
This study used SPSS12.0 to analyze the remainiegripl questionnaires and to perform the progealysis and
factor analysis. The reliability analysis was usedevise or exclude the items with low reliability addition, the
validity of content is used the experts validity.

This study invited education experts and the dineof the Continuation School as expert membetake charge
of assessing the validity, checking the adoptionihg publishing, and expression. Under their g, some
wrong words or meanings were deleted. The pre-quugistionnaire was revised by the validity of tkpests, project
analysis, and factor analysis. Finally, the pratguestionnaire became the official questionnaire.

Research Restrictions

1. This study set related factors of the futurezeamfter graduation in the variables of learnitiguale and learning
disturbance .So the study will be set for the thyiedhr students of Continuation Vocational High Sithdét did not
include the first year and second year studentSaritinuation Vocational High School in referencahe results of
the study, out of concern that there would be sdiifferences in the variables of learning attitude dearning
disturbance.
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2. Vocational courses have been formally implengnnce 2006, whether students attend the Voaatidigh School
or the Continuation Vocational High School, theysinstudy the new courses in accordance with theestopf the
Ministry of Education. There are some differencesseen the old and new courses in teaching obgsstiskills,
learning essentials and learning objectives. Ineprd assure the accuracy of the findings, the ystanbided
researching the students in their first, second third years at the same time. In view of this dahd above-
mentioned restrictions, it was decided not to idelthe first or second year students of Continnattacational High
School as research objects.

RESULTS AND DISCUSSIONS

The Reliability and Validity of Analysis

This study used the viewpoint of Carmines and Zgl1©79). To be a good education test, its religbilalue
needed to be over 0.80. The reliability coefficiehthe scale of learning attitude is 0.917. TH&bdity coefficient of
the scale of learning disturbance is 0.884. Sadhalts that informed this study have credibildysbme extent.

Descriptive Analysis

The objects of this study were the public and geweocational high school in Kaohsiung. There waitetal of
1,017 questionnaires; the actual number of quesdibes is 927, of which there are 787 valid quesifires. The
effectiveness of recovery is 84.9 percent. Detaidgsshown in Table 1.

Table 1. Distribution of the Sample

Per_sonal variety Number Valid percentage Total
variable (person) (%) (person)
1. male 457 58.1%
gender = temale 330 41.9% 8t
School 1. public 557 70.8% 787
quality 2. private 230 29.2%
1. industry 483 61.4%
major 2. commerce 227 28.8% 287
3. agriculture 51 6.5%
4. housekeeping 26 3.3%

1. unemployment 167 21.2%
employment 2. once worked, unemployment present 248 31.5% 787
3. employment 372 47.3%

1. under 17 46 5.8%

age 2.18-19 613 77.9% 787
3. above 20 128 16.3%
) 1. live outside the family 56 7.1%
Housing =50 ith family or relative 718 91.2% 787
conditions
3. others 13 1.7%
. 1. one parent families 194 24.7%
Family 2. two parent families 554 70.4% 787
structure i . .
3. generational-gap education family 39 5.0%
1. first level: high social and economic status 8 1.0%
Family 2. second level: medium high social and econonaitist 33 4.29%
Secégr?:)%?g 3. third level: medium social and economic status 801 22.9% 787
status 4. fourth level: medium low social and economidista 409 52.0%%
5. fifth level: low social and economic status 157 19.9%
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Status Analysis of Learning Disturbances

The attitude of Continuation Vocational High Schetildents toward future plans is the most positilve;self-
learning attitude needs to be strengthened. Theg helatively high levels of learning disturban@dée family factor
troubled them the most.

Diversity Analysis of Students’ Personal Backgrouhearning Attitude
The research results indicated that there are stififeeences in learning attitude due to the persbaakground.
Respectively, differences in gender, employmenisibn and age are significant, as shown in Table 2
1. In terms of “peer attitude”, students of diffiergender have significant differences.
2. In terms of “self-learning attitude” and “accpiicertificate”, students of different employmentuation have
significant differences.
3. In terms of “attitude to curriculum environmerahd “attitude of future planning”, students offeiient age have
significant differences.

Table 2. Diversity Analysis of Students’ Personal &kground in Learning Attitude
Background
variable gender Employment situation age
Learning attitude

Students who
haven't work experience

Self-learning attitude are the best

F=5.34> p< .05
Attitude to Students under the
curriculum ,environment age of 17 are the best
and facility F=3.15> p<.05

Attitude to teachers

v

Peer attitude t=-3.84> p< .05

Students under the age
of 17 are the best
F=1.39> p<.05

Attitude of future
planning

Students haven't work
experience are the best
F=4.42> p<.05

Attitude of acquiring
certificate

Overall learning Women are more
attitude positive than man

Diversity Analysis of Students’ Personal BackgrouimdLearning Disturbances
According to the results of this research, indidateat there are some differences in the learnisigidbances due

to the personal background. Respectively, the mdiffee in major, employment situation and housingd@@ns, family

structure and social and family economic statusayeificant, as is shown in table 3.

1. In terms of “family factors,” students with difent majors have significant differences.

2. In terms of “family factors” and “extracurriculdactors,” students of different employment sitoas have
significant differences.

3. In terms of “school factors”, “extra-curriculéactors” and “overall learning disturbances” stugewith different
housing conditions have significant differences.

4. In terms of “family factors”, “school factorsnd “overall learning disturbances” students witfffedtent family
structure have significant differences.

5. In terms of “school factors”, “extra-curriculéactors” and “overall learning disturbances,” stoidewith different
family social and economic status have signifigdifferences.

46 The Journal of International Management Studiesyivie 4, Number 1, February, 2009



Table 3. Diversity Analysis of students’ personal &ckground in learning disturbances

Background

variab . Employment Housing . Family social and
. major o . Family structure X
Learning situation conditions economic status
disturbances
Self-learning factors
Agricultur  once worked Generational-gap

Family factors

e students unemployment

Education family

F=3.17> present F=4.71 F=18.20-
p <.05 p <.05 p <.001
Other housing Interval Students with
condition education high social and
students have students have the economic status
School factors the highest highest have the highest
disturbance disturbance disturbance
F=6.21- F=12.49 F=2.84-
p <.001 p <.001 p <.05
Students in Students live Students with
employment outside have high social and
. situation have the the highest economic status
extra-curricular factors highest disturbance disturbance have the highest
F=16.93 F=5.48, disturbance
p <.001 p <.001 F=2.86,p <.05
Students live  Interval Students with
outside have  education high social and
o 0 . the highest students have the economic status
di\s/teur:'ibar?c?émng disturbance highest have the highest
F=4.87-p disturbance disturbance
<.05 F=10.43: p F=2.78,p< .05
<.001

Correlation Analysis of Learning Attitude and Leaing Disturbance
As is shown in Table 4, correlation coefficientavierall learning disturbance on learning attitusle0i.2.This is a
negative correlation .It means that the more pgasitf learning attitude, the degree of their legndisturbances is

lower.

Table 4. correlation analysis of learning attitudeand learning disturbance

Learning disturbanc&elf-learning  Family School extra-curricular Overall learning
Learning attitude factors factors factors factors disturbance
Self-learning attitude -0.15%** -0.06 -0.17*%* -00 -0.13***
Attltude_ to curriculum ,environment -0.10* -0.04 021 -0.10* -0, 15
and facility
Attitude to teachers -0.06 -0.06 -0.29%** -0.12%** -0.19%**
Peer attitude 0.1 %+ -0.11%** -0.19%** -0.10* -QL7**
Attitude of future planning -0.16%*** -0.05 -0.13*** 0.01 -0.10*
Attitude of acquiring certificate -0.07*** -0.02 DE*** -0.06 -0.11***
Overall learning attitude -0.15%** -0.08* -0.27%** -0.09* -0.20%***

N=787, **p <.001; *p<.01; *P<.05
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CONCLUSIONS

The results showed there were more males than ésnmalthe sample. The number of males is about 0.
number of public school students is more than peivsxzhools, or about 70%. The number of students major in
industry accounts for about 60%. This shows a tteatimost male students in the continuation Vocatidligh School
favor industry majors. Additionally, courses in fiatand private Continuation Vocational High Sche®oi Kaohsiung
College covered many areas, such as industry, cooemagriculture and family business. But it shoveethck of
maritime, arts and health care subjects. As a tiestuldents interested in maritime, arts and hezdre subjects must
change to other major they are not interested @gnaTcertain extent, this will weaken their motieatito learn and
increase learning obstacles. Students with workegepce account for about 80%. This is in accordamite the
literature review and the view of Li & Chi (2003h@y reported that over 60% of students have worlegepce. This
means that in addition to daytime work pressures fatigue, about half of the students still have giressure of
homework for their night education classes.

The ages are mostly concentrated in the 18-19 glelagroups, accounting for about 80%. On the whathylt
students accounted for more than 95% of third yeatesnts. According to the literature regarding wvehstudents come
from, those who have retired from the Army and ghexp out in earlier years accounted for only abd% lof all
students. About 90% of students studying in the achee fresh graduates. This is in accordance thighliterature,
which said that more than 80% of students are fgeatiuates.

According to the literature regarding where studexame from, the reasons why most students corstidy are
they come from a poor family, had poor learningsgas and low academic achievement. The problemfrofly
socio-economic status or their personal learnifigcgfeness are worthy of social concern. In teoh&mily socio-
economic status, more than 70% of the students deomelow family socio-economic status. This is iccardance
with the literature, which reported that the famsgpcial and economic status of most Continuationational High
School students is poor.

Research shows that female students are bettecailving peer assistance than male students. Feshalents
are likely to receive encouragement and peer assist which helps them enjoy learning. Students k@ not had
work experience are more active learners who hatebconcentration. When they encounter acadeuofifests that
are new or that they are not interested in, thdy aeintinue to work hard. Additionally, the studenwho have no
previous work experiences are more likely to aagtheir certificate. They are influenced by thein@ol experiences.

Because of an optimistic attitude toward their fatsecurity, they are also willing to study hardrtorease the
probability of obtaining their certificate. In thess 17 age group, students agreed with the schwoatulum, teaching
equipment and training equipment more than othadestt age groups. Additionally, the less than 1& qpup are
actively planning for the future more than the otedent age groups. They think that their curgnties will
contribute to their future development.

Research shows that students who major in agrieulite likely are influenced by factors such asléagning
environment, their family atmosphere and their pte’deaching style. The learning effectivenesstatlents who have
previously been employed is often influenced byhstactors as family environment, family atmosphdrew they
communicate with their families, and even their ifgis interference in their sexual relationships, daddition to the
normal pressures from working during the day analydhg in night school. Lack of sleep makes themahla to
concentrate on their studies, and they often dchawé enough time and or energy to study. Theyhare more likely
be influenced by extra-curricular factors, compat@dhose students who live with their families apthtives. They
also do not have enough time or energy to studgy Ttiten feel that homework is heavy and they aigble to adapt to
the teaching methods and the school curriculumyTeel they lack support from the school and tipeiers and do not
like to participate in school-related activities.

The study habits of students who experience a géoeal gap between the education of their famigmbers
and themselves are greatly influenced by many factwompared to students from a single-parent fanmtluding
their family environment, the family atmospherewhiiey communicate with their families, and everetiler or not
their families interfere in their relationshipschin be difficult for them to communicate with thigimily because of the
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generational gap inn thinking between them and tpeindparents. As a result, the degree of leardisirbance is
higher than with students from single-parent faasili
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