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ABSTRACT

To meet the demands of the challenging world and the era of globalisation, the Curriculum Development Centre
(CDC), Malaysia has revised the English language syllabus for primary and secondary schools in 2002. To fulfil the
aims of the syllabus, the Textbook Division was given the responsibility to come out with new textbooks in 2003. The
purpose of this paper is to review the previous syllabus and the revised syllabus. It also aims to examine how the
syllabuses are trandated in the Form Four textbooks. Three instruments were employed in this study. They were the
curriculum review checklist, the evaluation checklist and two KBSM Form Four textbooks. Results of the curriculum
review show that the revised syllabus has a higher mean value compared to the previous syllabus. The findings provide
evidence that the revised syllabus has achieved the overall goal and objectives in the KBSM. Overall, the new textbook
reflected the three components (language use, language content and educational emphases) as highlighted in the
revised syllabus. The exercises for the language content catered to the three different levels of students as demanded by
the syllabus. As for the aesthetic component, all literary elements for the suggested text for Form Four were well
discussed and the tasks given were appropriate. Thinking skills, one of the elements of Educational Emphases has quite
an even distribution of activities. In conclusion, the implications of this paper indicate that the revised syllabus for
Form Four was well translated into the new textbook.

INTRODUCTION

In Malaysia, The English Language Programme iswmd to be taught in accordance with the National
Education Philosophy which is based on the conetlifelong education geared towards the develogroéa morally
upright person who is intellectually, spirituallgmotionally and physically integratedlhe English language in the
primary school and the secondary school is taugitguthe Integrated Primary School Curriculum a Kurikulum
Baru Sekolah Rendah (KBSR) and Integrated Secon8ahpol Curriculum or better known as Kurikulum 8ar
Sekolah Menengah (KBSM). The integrated curriculuas introduced in 1988.

Under the integrated curriculum, the English largguayllabus is topic and language skills baseds T@ans the
topics provide the context, in which different lalage skills are developed. Besides the integraifothe language
components (grammar, vocabulary and sound system)urriculum also integrate positive moral valaes literary
elements. Teachers are also encouraged to proyidertonities for thinking operations to take pla@dinistry of
Education Malaysia, 1991).

To meet the demands of the challenging world aedetia of globalisation, the Curriculum DevelopmErntre
(CDC) has revised the English language syllabugpfonary and secondary schools in 2002. Why do aedrna new
syllabus for English? There are three rationabegdvising the English language syllabus. Firstiyvas found that
Form Five school leavers are not prepared to uakeremployment as they are found to be poor irr el and
written communication. Based on feedback from wwrking sectors, it was found that during job intews,
candidates are only able to respond to direct gpressbut are unable to discuss issues or makeeindess. Apart from
lacking of logical and strategic thinking abilitthose who are already employed are also weak itingrietters and
reports.

The second rationale is to help students of diifglevels of ability by allowing for mastery of sttures and
vocabulary. This is done by reducing the contergcHjgally the topics and wordlist found in the gaulum
specification.
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Thirdly, the new syllabus is developed to depiet tlatural use of language in the real world so shatents can
use the language to make friends and keep friepsisto get information and to give information andenjoy a good
book (Ministry of Education, Malaysia, 2002).

To fulfill the aims of the syllabus, the Textbookvi3ion under the Ministry of Education was givemet
responsibility to come out with new textbooks fardglish language learners in 2003. Textbooks playuaial role in
curriculum innovation as they are the first conoajpization of the syllabus that the teacher encensntThe period of
curriculum change is often marked by uncertaintgt srsecurity for teachers because it disturbs theimes that they
have built over the years (Hutchinson and Torre394). Textbooks can give teachers a sense of ise@nd
confidence as they steer their way through thevation. Hence, textbooks can be an important agiecitange.

Pillay (1995), carried out a study on the impletaéon of English Language curriculum in Malays&atondary
schools. Amongst the findings, the results of tiuely showed that with the exception of teachersftoban schools,
most Malaysian teachers depend to a large exteriéxihooks, as the nature of their jobs does rioivathem the
luxury of developing their own materials.

In the Malaysian education system, the materiaittesr by textbooks writers are vetted a numberiroes by
committees selected by the Textbook Division. Dgrthe vetting, selected textbooks publishers atked by the
committee to upgrade their writing in order to miwt needs of the syllabus. However, due to timmesitaint, some of
the materials may have not followed exactly thenelsts outlined in the syllabus. Furthermore, presistudies have
provided evidences that there are still some wesdew(Pillay and North, 1997; M. Sc TESL stude2§0).

The purpose of this paper is to review the previeylabus and the revised syllabus. It also aimex@amine how the

syllabuses are translated in the Form Four textbobke objectives are to find out

i) if the previous and revised syllabuses meet thésgoad objectives as stated in the curriculum

i) if the aims and objectives, content, vocabularyucttire and activities in the new textbook meets th
requirements of the revised syllabus

iii)  how much of the aesthetic language use and thkitigirskills are translated in the new textbook

REVISED SYLLABUS

The revised syllabus aims to extend the studemgli€h language proficiency in order to meet theeds for
English in every life; for knowledge acquisitionncafor future workplace requirements (Ministry ofiu€ation,
Malaysia, 2002). The English Language syllabuslésiled out in the curriculum specifications. Téwriculum
specification contains three sections. They arernirg Outcomes and Specifications; Language Contard
Educational Emphases.

The learning outcome is the main focus whicrelated to skills to be achieved by learners byethe of the year.
The curriculum is based on three areas of languageThey are the Interpersonal, the Informatiandl the Aesthetic.
Language for interpersonal purposes enables learterestablish and make friends and keep friendshipd to
collaborate with people in undertaking certain ¢isinLanguage for informational purposes enablesiéza to use the
English language to obtain, process and give inftion for a variety of purposes. Language for asttpurposes
enables learners to enjoy literary texts at a lsuékd to their language proficiency and deveiopem the ability to
express themselves creatively. Hence, the litegatamponent has been made compulsory.

The three language areas are integrated with ilgiespeaking, reading and writing skills. Thellslare further
divided into three differing levels of ability — el 1, Level 2 and Level 3. The learning contenbased on themes
and topics. The suggested themes for Form Foupeople, environment, social issues, health, seiamna technology
and values. The topics serve as the subject nihttmrgh which the three areas of language useaaght.

Grammar items, word list and sound system are fonritle language content section and they are tght
within the context of the three areas of languagge Ureachers are advised to limit the numberratsitres used and to
ensure that learners master these structures Miglistry of Education, Malaysia, 2002).

The educational emphases outline current develotmiereducation that will help learners preparetfa world
of work as well as social life. It consists of se\aspects that is, Information Communication Tethm (ICT) skills,
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multiple intelligences, thinking skills, values aaitizenship, knowledge acquisition, preparationtfee real world and
learning how to learn. The incorporation of mordleation, citizenship education, patriotism anckhig skills will
contribute towards the building of a modern andgpessive Malaysian society (Ministry of Educatibfalaysia, 2002).

Table 1: Differences between the Previous Syllabus and the Revised Syllabus
Previous syllabus (1987) Revised syllabus (2003)
Language skills: L ear ning outcomes:-
Listening, speaking, reading and writing. 3 areas of language use: interpersonal,
informational, aesthetic.
Levels are not explicit. Language skills:
Level 1, Level 2 and Level 3

No compulsory literature component Compulsory Literature component

Educational Emphases

Thinking skills; moral values ICT skills, multiple intelligences,
thinking skills, values and citizenship,
knowledge acquisition, preparation for
the real world and learning how to learn.

The differences between the elements in the previgliabus and the revised syllabus are illustratefiable 1.
The major differences are on the three language tiisee levels of skills, Educational emphases biedature
component.

TEXTBOOK EVALUATION

Since teachers rely heavily on textbooks in thesiching, there is a need for textbooks to be etedu®ne of the
reasons for textbook evaluation is the intentionatitopt a new textbook. Another reason is to idgrpiérticular
strengths and weaknesses in textbooks alreadyeirsoghat optimum use can be made of the stromgspavhilst their
weaker areas can be adapted or substituted froen btdoks (Cunningsworth, 1984). Textbook analgsid evaluation
can help teachers to gain good and useful insigtashe nature of the material.

One of the common ways to evaluate a textbook igs® checklist based on supposedly generalizatibziar
(Tucker, 1975; Cunningsworth, 1984; Skierso, 199dugill, 1991; Ur, 1996). Ansari and Babaii (200@arried out a
study to explore what makes a good textbook bytiogasome theory-neutral, universal and broad dateristics of
ESL textbooks. Their findings illustrate a setwfiversal features which include approach, congesentation,
physical make-up and administrative concerns. d&sschecklists, Jayakaran (2003) suggested usachee reflective
journal and the concordance software as additims&duments for textbook evaluation.

A number of studies have been carried out on tektbevaluation (Pillay and North, 1997; Kitao et18182;
1985). Kitao et al. (1985), did an analysis ofl@ge English reading textbooks in Japan. The tekbavere reviewed
and problems were found with the language and abotemany of the textbooks (Kitao et al. 1995)eThndings also
illustrates that many textbooks use narrativesesmsays as the reading text.

Pillay and North (1997), examined the textbooksForm Four in Malaysian schools to look into hovargmar
and skills are integrated into each topic. The wtugs based on the KBSM syllabus. The findings stbuhat
grammar is often treated in isolation and not dewetl from any of the texts used, a pattern whichefseated
throughout the four textbooks that were analyzedgréup of Master of Science TESL students (2000jtom
Universiti Putra Malaysia did a textbook analysis Form Four and Form Five reading comprehensassgges by
ten publishers. It was found that 75% of the tedterials are of foreign-based.

As textbooks are used widely by teachers, it isargnt to produce a good textbook. Although thtting has
already been done by the Textbook Division befbeetéxtbooks are printed, it is still necessargany out an analysis
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to examine if the textbooks meet the demand ofsiikabus. Furthermore, textbook analysis and evalnas also
useful for teacher development.

THE STUDY

Method of Data Collection

Three instruments were employed in this study. Theye the curriculum review checklist, the evalomti
checklist and two textbooks. The curriculum revielecklist was adapted from key questions usedédwiewing
curriculum by Diamond (1998). The curriculum reviehecklist used the Likert scale ranging from 1rdSgly
Disagree) to 5 (Strongly Agree). The evaluatiopatttist used for the textbook analysis is base@kierso’s (1991)
list of guidelines. The criteria for evaluation aiens and goals, subject matter, vocabulary andtstres and exercises
and activities. The checklist use the rating scatging from 1 (Totally Lacking) to 5 (Excellent).

The textbooks selected for the analysis were tw@&MKB-orm Four texts. The current textbook is “EngliBorm
4" written by Matishwar Kaur, Kan Yuet Yee, Manj@ill and Sim Mui Kheng, published in 2003. The t®ak
“English Form 4” written by Noor Azlina Yunus arfhgeline Spykerman, published in 1990 is the teatrf the
previous syllabus.

Method of data analysis

The data were analysed quantitatively. Using thecudlgtive statistics, the responses to the cumituteview
checklist and textbook evaluation checklist weralgsed by using mean value and standard devialioterms of
reliability of the analysis, the writer had measltke inter-rater estimation. The inter-rater tality is 83.33%. The
discrepancies were compared and discussed befori@gdo a shared agreement.

RESULTSAND DISCUSSION

The results will be discussed under two sectionstiaulum review and textbook analysis. Curriculuaview
presents findings of analysis of both the previand revised syllabus while textbook analysis wiglcdss how much of
the revised syllabus is translated in the new teitb

The results showed that the revised syllabus haigleer mean value (3.88) compared to the previgiiabais
(3.55). The curriculum was analysed under nin@ste Iltems that will be discussed are items wiffeténces in scores.
Iltem 3 had a higher score for the revised sylldircause in the revised syllabus, the four aspbatsig; knowledge,
skills, attitudes and value were given more emgghakem 6 also showed that the previous syllalassahhigher score.
This happens because in the revised syllabus #reiegs are catered to the three different leviedsunlents.

Table 2: Summary of Analysis of Textbook

NEW OLD
Mean SD Mean SD
AIMS 3.667 57735 3.6667 57735
SUBJECT 4.000 70711 3.4000 54772
VOCAB 3.667 49237 3.5833 .66856

EXERCISE 4.000 54722 3.4000 54772

Table 2 presents the summary of the findings fatbok analysis. For the new textbook, the contamd
activities have the same values (4.00). The commsran aims and objectives (3.66) and vocabuladysaimucture have
the same values of 3.66. For the old textbooktwee highest mean values were the aims and obgx{{8.66) and
vocabulary and structure (3.58). This is followsdcbntent and activities which have the same vadi&s40.
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On the whole, the mean values for the new texthsdigher compared to the old textbook. Overak, thsults
showed that the new textbook has followed the dindg as stipulated in the syllabus.

Analysis of the new textbook will be further dissad under language use, language content and &hatat
emphases. The three language use, the Interpérso@adnformational and the Aesthetic were foundbe evenly
spread over the 16 chapters. The Aesthetic agpebe literature component which had been madepatsary was
given a lot of emphasis in the textbook. The tamkthe literature component is listed under thedimea Explore
Literature found at the end of each chapter. Bls&g given throughout the textbook seemed to shawthe different
literary elements for both poem and short storyendiscussed in detail. The literature texts udsd eomplied to the
list as suggested in the syllabus.

In terms of language content, all the grammatitralcsures, vocabulary and sound system listedeérFbrm Four
syllabus were found to be in the textbook. The@ses within each chapter were also found to patctine three levels
to cater to students of differing abilities.

The results of the analysis also showed that tlverseducational emphases were included in the dektb
Thinking skills had the most number of entries (f0)owed by ICT (7). Multiple Intelligence and aeing How To
Learn have six entries each. Knowledge Acquisitiamad Preparation for the Real World had four améetentries
respectively. Only one entry was found for Valued &itizenship.

The textbook seems to employ more thinking skilsntthe other Educational Emphases because it Ivessin
included in the previous syllabus. Further analydithe thinking skills showed that 12 thinkingliskwere employed.
The skills ‘identifying causes, evaluating, makiagsociations, making interpretations, comparing ematrasting,
identifying true and false statements and sequghwiare employed more than once. In terms of atisj most of the
thinking skills were well translated into the testtk. The task clearly showed the thinking skillsnitorporated. For
example for the skill “comparing and contrastingtudents are asked to compare the setting andytmamd of ‘The
Necklace’ and ‘Si Tenggang’'s homecoming’ and coneplee statements of comparison given.

CONCLUSION

The results of the curriculum review show that theised syllabus has a higher mean value comparehdet
previous syllabus. The findings provide eviderta the revised syllabus has achieved the oveoall and objectives
in the KBSM.

Overall, the new textbook reflected the three comemts (language use, language content and edualtion
emphases) as highlighted in the revised syllabAls components followed the guidelines as outlinedhe syllabus.
The exercises for the language content catereuetthtee different levels of students as demangetidsyllabus. As
for the Aesthetic component, all literary elemefaisthe suggested text for Form Four were weltdssed and the
tasks given were appropriate.

Thinking skills, one of the elements of EducatioBatphases has quite an even distribution of aigs:it The
activities clearly reflect the thinking skills. Mever, some skills such as problem solving, makiagision, making
inferences and giving causal explanation need tgil@n more emphasis. This is to ensure that wealleto produce
thinking students as specified in the curriculund aational educational philosophy and also to nileetdemands of
the challenging world in the era of globalization.

In conclusion, the implications of this paper irati that the revised syllabus for Form Four wag tkahslated
into the new textbook, in particular the textbo@nylish Form 4” written by Matishwar Kaur, Kan Yuéee, Manijin
Gill and Sim Mui Kheng, published in 2003.
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APPENDIX A
Curriculum Review Checklist

5 - Strong Agree (SA)
4 - Agree (A)
3 - Undecided V)

2 - Disagree (A)

1 - Strongly Disagree (SD)

Revised Previous

5 4 3 2 1 5 4 3 2 1

A. Goals And Objectives

1. The curriculum is planned in accordance
with the NEP.

2. The suggested activities are geared to
achieve the learning outcomes.

3. The curriculum have a formal set of
intended learning outcomes that articulate the
knowledge, skills, attitudes and values it
proposes to introduce.

4. These intended outcomes are written in
specific language that is understandable in the
same way to students, teachers and education
officers.

5. The intended outcomes are stated in terms
of effective goals and objectives that permit
assessment of students’ success in achieving
them.

6. The intended outcomes are developed
according to the students’ ability.

7. The goals and objectives which include
higher-order cognitive and other complex
behaviours are appropriate.

8. The curriculum gives every student the
opportunity to achieve each of the specific
intended outcomes.

9. The intended outcomes are sequenced from
easy to difficult.

APPENDIX B
Textbook evaluation checklist

- Excellent

- Good

- Adequate

- Weak

- Totally lacking

PNW”R~O

Revised Previous

A. Aimsand objectives Rating Rating

1. To what extent do the aims and objectives otaxecorrespond to those
delineated in the to syllabus requirements?

2. To what extent does the text seem to be inwitleNEP

3. To what extent are the amount and type of rizdter be covered realistic and
adaptable toward time allotted for the course

168 Journal of International Management Sudies* February 2008




B. Subject matter

1. To what extent does the subject matter cowvariaty of topics suitable to the
interest of the students

2. To what extent is the ordering of materialgdgics or themes arranged in a
logical manner?

3. To what extent does the textbook an assortofesuitable text types?

4. To what extent is the content graded accorttirte requirements of the
syllabus?

5. To what extent is the material accurate, aditbyeand current?

6. To what extent does the content cover the thaeguage use?

C. Vocabulary and structure

1. To what extent is the number of grammaticahisappropriate and how
appropriate is the sequence?

2. To what extent are the linguistic data acctrate

3. To what extent are the presentations cleaicantblete enough for the students
have available concise review outside the classPoom

4. To what extent are the linguistic items introgldi in meaningful contexts?

5. To what extent does the vocabulary load seelne teeasonable for students of
that level?

6. To what extent is vocabulary introduced inrappiate contexts?

Revised

Previous

Rating

Rating

7. To what extent does the text’s level of realitgbinatch that of the class?

8. To what extent does the text include the bpaiterns and vocabulary necessar
for using the language up to the level of masteqguired by the syllabus?

9. To what extent does the presentation of voeapw@nd structures move gradua
from the simple to the more complex?

ly

10. To what extent is there an even distributiogr@immatical and vocabulary
material among the chapters?

11. To what extent does the presentation, praaticerecycling of new linguistic
items seem to be appropriate for the level of laggumastery of the students?

12. To what extent are new vocabulary and strastuecycled in subsequent lessg
for reinforcement?

ns

D. Exercises and activities

1. To what extent do the activities meet the b&hasl
objectives delineated in the syllabus?

2. To what extent do the activities meet the behaal
objectives of the students?

3. To what extent does the text develop a progmeseom
manipulative to communicative exercises?

4. To what extent do the exercises promote meéuling
communication by referring to realistic activitiasd
situations?

5. To what extent do the exercises and activgiesnote critical
thinking?

6. To what extent are the instructions to the ezes and
activities clear and appropriate?

7. To what extent do the exercises cater to ststlendiffering abilities (pitched at

the 3 levels)?
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