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ABSTRACT

Students need knowledge about other cultures aporomities to develop skills needed as globaleitis in
today’s global world. Faculty-led short-term studlgroad programs can help facilitate this need. Tpaper describes
a narrative analysis of three faculty-led shortrtestudy abroad trips. Observations related to pas for these trips
that are supported in relevant study abroad literat are provided as well as ways in which the stabyoad trip
practices differ from such literature. Recommenatadi that could help future study abroad trips beeneffective for
both students and faculty are provided.

INTRODUCTION

Whether employees are located in the United Statés a global location outside the United Stathere is still
a need to possess skills that will enable thermteract effectively with people who are differendbrh themselves
(Nancherla, 2010). For employees located withie thnited States, the fact that “demographic charges
transforming the United States into a microcosnthefglobal village” (McPherson, 2009) only highlighthe need to
understand and appreciate a culturally diverse fsock that is no longer majority and historic mities but is
inclusive of large immigrant populations (Changl@QFairley & Tyler, 2009; Sobania & Braskamp, 2p0%his trend,
as noted by Clarke, Flaherty, Wright, and McMili@®09), will only increase with the expectationttiay the end of
the year 2040, more than half of the populatiothenUnited States will belong to a racial and ethminority group” (p.
173).

Today many universities are seeking opportunities their students to experience a culturally digers
environment that will provide them with exposure dther cultures and experience life in internatiologations
D’Acquisto, 2009). The importance of these effaat® emphasized by Sobania and Braskamp (2009)e Shis
generation and future generations of students adevall be increasingly interacting with a largenpre globalized
community, they need to become ever more compétenhderstanding, talking with, relating to, andriing with
persons who differ from them politically, socioecamically and religiously. (p. 23) Younes and As29(3) capture
this need succinctly with the comment that “ourbglbage requires a global education” (p. 141)herecent decade,
partly as a response to this growing need for bgttéal understanding, “students studying abrcagllbeen increasing
by more than 150% to approximately 223,000 U.S.esited (Clarke et al., 2009, p. 173). This increimsthe numbers
of students studying abroad is of particular irdete colleges of business for at least two reasBuosiness students
represent about 19% of all undergraduate study dbstalents (Loroz, 2009) there has been a largedse in the
number of MBA programs requiring a travel abroadirse (Clarke et al., 2009, p. 173). As globalizatwf the
workforce and surrounding communities has contirtoeidcrease, larger numbers of students are sgekiportunities
to experience other cultures and learn more alheutbistory and cultural customs that mold theirgbeo

The Association to Advance Collegiate Schools ofiBess (AACSB International) is one of the primary
accrediting bodies for collegiate business scho®sCSB International has adopted standards thappeut external
business trends and calls for the increased cogerhipternational topics and issues (Gordon, Heisdt, Sterrett &
McMillan, 2009; Helms, Mayo & Baxter, 2003). Thesends in globalization and increasing numbers taflents
studying abroad are important to universities whe providing that desired global experience. Ineortb do this
effectively, many business schools across the Oriftiates are designing programs and revising egigtiograms to
better reach out and internationalize both studandsfaculty (Gordon et al., 2009; Helms, et 203).
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All of these factors, the desire of universitieptovide opportunities for students to have adexjeaposure to a
variety of culturally diverse environments, to helpdents have opportunities to gain skills thdt k¢ needed to be
successful in the increasingly diverse and glokdlizommunity, and to provide an internationalizedd@mic program
that meets the accreditation standards of bodiels asa AACSB, are driving growth in study abroadgpams. This
paper is organized into five sections. The firsttiom includes an overview of three basic formdtstody abroad
programs. In the second section, the focus is ornt-¢érm study abroad course design and ways ateatia focus can
be balanced with recreational activities to achieveasureable learning outcomes. Section three idescthe two
approaches to short-term study abroad that have b#lized in this emerging short-term study abrgadgram. In
section four these narrative summaries are analyzeelationship to relevant academic literaturadmms of pre-trip
activities, the actual cultural immersion procesd ase of group and individual academic assignments the process
involved in returning home and processing groupadijment. This section also describes the contdbstof this
paper to the literature and its limitations. Thealfi section includes concluding remarks regardinglys abroad
programs and their relevance to students.

TYPESOF STUDY ABROAD PROGRAMS

Many universities who are seeking to provide stisl@vith opportunities to develop skills and competes for
the increasingly globalized workforce are doingtemugh participation in traditional semester oaryong study
abroad programs. Traditional semester or year-kindy abroad programs organized by American cdletpde back
to the 1930's (Goldberg, 1982). These early progtaas discussed by Goldberg (1982), were desigaedhé
intellectual and economic elite but underwent dridenghange and expansion due to the phenomenaltigrofnhigher
education in the United States after World WarThis change included equal changes in, and exparmdjcforeign
study opportunities. Looking at the background eady development of this traditional approach ttedg abroad as
reported by Hoffa (2007), such experiences werécaliys viewed as an opportunity for adventure in &&vay exotic
locations before taking on the responsibilitiesadfiithood (as cited in Long, Akande, Purdy & Naka2@10, p. 91).
According to Hoffa (2007), even many of these earditudy abroad programs were perceived by stugentgparents
“that an experience overseas would make young peawopke [. . .] competitive” (as cited in Long, &t 2007, p. 91).
While study abroad experiences may still offer #mgi experiences in overseas locations, the goaluoh programs
has become much more closely aligned with helpindents become more prepared to compete effectindlyday’s
global environment. This is one reason why studangsparticipating in study abroad programs todeaincreasingly
larger numbers.

Some of the educational justifications for partatipg in this more traditional approach to studyoall are
opportunities for students to better understandrteedependence of nations, see firsthand theevafldiversity, and to
develop perspectives that are more global (Aloniggihs, 2005; Kitsantas & Meyers, 2001).

Study abroad experiences have the potential to nstwéents outside their comfort zone. Instead dhde
involved mainly people much like themselves withowhthey share similar value systems, they are gealviwith
opportunities to interact with students and otlvelie have different cultural customs and world vigWeunes & Asay,
2003). The challenges involved in study abroad rnmg that can help students expand their comforégzare varied.
These can range from “negotiating public transpimmasystems, markets, menus, and pharmacies teehwder
things like language, customs, norms and, of couhsdr academic coursework” (Gardner, Steglitz 80§%, 2009, p.
20). Many administrators, faculty and staff membetso work with students in colleges of businesssaer an
international study experience as one of the bpptoaches for business students to learn abouintkenational
business environment and world cultures (Gordoal.e2009). The costs of participating in a tradifll semester or
year-long study abroad experience include botHittzcial costs and the need to leave family arehéts behind. For
students with responsibilities for caring for youclgldren or older parents or who need to work étphund their
education, this traditional approach to study afirizanot a viable alternative. An emerging methodthe study of
diverse cultures in the local area is one optioimdpexplored as way to meet learning needs foresttedwho, for a
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variety of reasons, need to remain in the locah.aféis innovative approach to studying differemitural issues, called
study away, is discussed in the following section.

A much newer and less researched approach to gretiglents with an alternative to a traditionatlgtabroad
experience is the study away program. Study awagrams take place in the local environment whiclsté require
extensive time away from friends or job. Nor daesquire the expense involved in a study abroagiam (Sobania
& Braskamp, 2009). While a study away program aijgut can provide an opportunity for immersion iowudturally
diverse environment, last up to a semester andltr@swa strong learning experience, research hasvshthat
“immersing students in a different culture is lialdd be much more effective than an intercultuisit within their own
country” (Scoffnam & Barnes, 2009, p. 267). Whitedy away programs may help raise student awaresfeasd
understanding about various diverse cultural groopthe local area, it doesn’t appear to duplicdte impact of
cultural immersion that is experienced when tranglin a different country. Another approach todstabroad is the
short-term study abroad program. This study abfoedat, which has experienced continued growth exmghnsion in
recent years, is discussed in the following section

A third format for study abroad programs is knows the short-term study abroad experience. Thisnis a
experience in which “students are engaged for fahen eight weeks and is the most common type dérgraduate
study abroad in the United States” (Donnelly-SmB09, p. 12). It has been estimated that apprateiy half of
American study abroad students participate in thes®t-term programs (Long, et al., 2010). The stevm study
abroad program may have especially strong appeairfioersities with a student body comprised ohr@é number of
first generation college students, more nontradiéistudents or many students who are working atasmmore jobs to
pay their way through college and whose parents nudybe able to fund a traditional semester or wdaay abroad
program Long, et al, 2010). For students in onmore of these situations, the short-term study adbexperience may
provide an opportunity for a global study abroagezience. Donnelly-Smith suggests several reasorhé increasing
popularity of short-term programs, including: thee generally more affordable than longer prograhey appeal to
students who might not be able or willing to comnuita semester or a year abroad, and they allodests in
structured academic programs [. . .] to study atbseighout falling behind in their programs. (20@9,12)

Support for participation in, and associated leagrfrom, these short-term study abroad programsasgided by
the Institute of International Education in theinmaal guide to short-term programs in the 2007/2808ion. This
report states, “shorter programs, if well planneah offer a more intensive and focused experiencelraay be the
only realistic alternative in terms of the demanfiyour degree studies and economic resourcesti{ed by Long, et
al.,, 2010, p. 92). With universities and larger tens of students endorsing this relatively youngraach to study
abroad, Hoffa (2007) has emphasized the need ferioathe design and delivery of these programs iflereasing
popularity of these programs demands again thatuicters reflect on the goals of our study tourd #ake steps to
assure that for-credit travel maintains the acadest@indards of our other courses as well as theopalr growth and
cultural learning that can come through structwetof-classroom experiences. (as cited by Long].e2007, p. 92)

The fastest growing form of study abroad, shonttetudy abroad, typically ranges in time from oaeeight
weeks. Given the relatively short time period ivea in this study abroad format, course designdsiidery becomes
a critical component of student success. It is irtgt to examine best practices as they relateotwse design and
delivery, and to course outcomes and evaluationkifoapproach to study abroad.

SHORT-TERM STUDY ABROAD COURSE DESIGN

A key component of course effectiveness and stutkarning, as reported by Gordon et al., (2009}his
importance of achieving a balance between recreati learning. This balance is important to ensat the short-
term study abroad course is not reduced to edunadtiourism (Ddring, et al., 2009) but becomes thyway whereby
students have the opportunity to develop a brobdse on which to build life skills that will helpegm become better
able to engage the world (Long, et al., 2010) glohal citizen.

In designing an effective short-term study abroawgkse, as with other academic courses, a good foawegin is
with identified learning objectives (Sobania & Bkamp, 2009). The study of a different culture antucal practices
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can involve separating the learner from the famdiad help them make new discoveries about waysrtey view the
world, or at least one part of it, differently (Yioes & Asay, 2003).

One way to build this process into the course i®upgh required pre-trip activities. Long, et al2010)
recommend using such pre-trip required participatie a way to harness the students’ energy andigatim through
the use of collaboration to develop wish lists l#cps to visit and potential research topics. Thmeetings can also
provide opportunities for class members to discassigned readings, hear short lectures about sterical and
cultural customs of the areas they will be visit{®gring, et al., 2009).

These required preliminary meetings can begin taasademic expectations, encourage Internet resedrthe
areas to be visited and to begin conversations ethbr students (Younes & Asay, 2003). Team buijjdintivities can
help students begin learning more about each dtbenfield, Low & Hovestadt, 2009; Scoffham & Barn@909).
Making sure students have a basic understandifgiciman’s (1965) five stages of group developmim,ability to
recognize each stage, and are aware of strateglesdjg move the group from one stage to the nextbeaincluded in
the team building activities. The meetings can gdsavide opportunities to ensure that the studé&ntsv what is
expected of them academically as well as cultuifférénces they will be experiencing. By providistudents with
opportunities to participate in developing portiafighe course itinerary, beginning to build sornademic knowledge
of the historical and cultural customs of the arey will be visiting, and through team buildingtigities and group
work, the opportunity to begin getting acquaintathwheir soon-to-be fellow travelers, studentd Wwé better prepared
for both an academic and experiential activity-lddsarning program.

As the students move from pre-trip planning todbtual travel experience, having experiential ofputies that
are tied to their course learning objectives caisai their development of global perspectiveggq#htas & Meyers,
2001; Long, et al., 2010; Sobania & Braskamp, 2@G0®] Younes & Asay, 2003). As students engage [remeantial
aspects of the cultural immersion of the study abtirwip, these opportunities can help them devileskills that will
allow them to be prepared to engage the world (L.aigal, 2010) while creating memories that wilitla lifetime
(Grimes-MacLellan, 2005). An environment conducitce supporting such attitude change will includedstt
satisfaction level related to their experiencetha host country, their interactions with the nagils as compared with
pre-trip expectations and motivations, and theérall enjoyment of the program (Kitsantas & Mey@@01).

As students participate in the planned trip adésitthey can be encouraged to look for historigalitical, and
cultural attributes that impact the customs anat@sees they encounter. (Doring, et al., 2010) Hpspecific learning
objectives for each of the experiential activitissan invaluable component of raising student am&ss of unique
aspects of the country and its people (Sobania &Bamp, 2009). Awareness by group leaders of paatit attitudes
and expectations is also helpful as the leader& wwoengage not only the mind of the learners kad their hearts and
soul (Ddoring, et al., 2010; Scoffham & Barnes, 200the short-term environment, as discussed by &uh(1993),
provides an opportunity to combine travel exper@snwith creative approaches to teaching (as aitétbiines & Asay,
2003). Pascual-Leone & Irwin (1998) have found tbelf-directed and self-reflective approaches carespecially
effective with adult learners (as cited in Youneégay, 2003).

Qualities of study abroad leaders, as a key componé trip effectiveness, are described from sdvera
perspectives. These range from the importance plagerounes & Asay (2003) on attributes such asliagness to
be helpful, dependable, engaging, and knowledgealde stressed it the importance of the leadetsatce the ability
to facilitate effective group interactions and ntain the group’s focus on the learning experie(8eoffham & Barnes,
2009) Younes & Asay (2003) also emphasize the itapoe of both leaders and students to consistbathg a mental
awareness of the group in relation to Tuckman'ss§)%ive stages of group development and ways tay be a
positive force in helping the group move throughsen stages effectively. All of the participants nfegl stress from
the challenge of being part of a group where treyehvery little personal space for the duratiotheftrip. At the same
time, being part of the group can have consideraldieantages. Many of the students may forge extseriese
friendships over the period of the trip and therayrbe strong bonds formed across the entire gr(ggnffham &
Barnes, 2009)

Nightly group meetings where students had the dppity to discuss the events of the day, procesh thie
group the almost overwhelming amount of informatib@y had encountered and search for meaningatiaelto their
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daily study objectives were repeatedly emphasizedritical to student learning (Fowler, 2005; Shafh & Barnes,
2009; Younes & Asay, 2003) These daily meetingsrefi opportunities for encouraging students toidenshe ways
in which their cultural experiences might influeniteir own behavior , attitudes, and beliefs asl welhow their
professional roles might be impacted (Canfield, L&wovestadt, 2009). Requiring student use of jaigrwas a way
for the students to document their observationsrafidctions about what they had seen, heard dnh{Canfield, Low
& Hovestadt, 2009; Scoffham & Barnes, 2009). Thpantiance of reflecting on and processing experigm@sea long-
held educational belief was described by Dewey 8)9tearly 80 years ago: “Experience alone is nfficsent for
learning to occur . . . [learning requires] actipeysistent and careful consideration of any belre$upposed form of
knowledge in the light of the grounds that supftdifas cited in Scoffham & Barnes, 2009, p. 265).

Students were told in advance that the journalslavba reviewed by trip leaders at the end of tigdnd their
comments would be evaluated as part of the learoitgomes. Most academic programs, including shlutpad, are
now held accountable for measuring student-learougomes (Rexeisen & Al-Khatib, 2009). As studesdmplete
the cultural immersion segment of the study-abrpg attention needs to be focused on the lagfestaf the study-
abroad trip process, the post-trip activities asskasment of learning outcomes.

As students complete the last events on theiritiprary and prepare to return to their home couyrthey are
beginning to experience Tuckman'’s (1965) adjourrmitagye of group development (Younes & Asay, 2008)ce they
return home, it is likely there will be many respitilities and commitments waiting (e.g., familgpp, work for other
classes, etc.), that will make the attendance sf-pip meetings challenging. Reinforcing the intdtural learning that
took place during the study abroad trip is one wapring closure to the trip and anchor the legnicoffham &
Barnes, 2009; Younes & Asay, 2003). While a statyoad trip can contribute to the students’ develemt of life
skills that can be helpful in engaging the worldt¢kntas & Meyers, 2001), there are other skils $bat need to be
highlighted. Depending on the extent of culturdfedences experienced, the students may have bgqmsed to a
variety of unsettling experiences. Festinger (19559d the term cognitive dissonance to describerdbponses of
people to situations which conflict strongly withetr expectations. He believed that it is throubh process of
resolving the cognitive dissonance that we generatethinking (as cited by Scoffham & Barnes, 20@»)e approach
to helping students work through the emotions afukgences of their trip experiences, anchor tlegirning and help
bring closure to this powerful learning experiecoald be through the completion of a post-tripeetion paper. The
use of such an assignment would help accomplisiméleel of students to work at intercultural learniegore, during
and after the study abroad trip (Long, et al., 2003

Benefits to business students who participate m afnthese forms of study abroad or study away narog can
involve the opportunity to “hold up a mirror to theulture and deepen their understanding of thpécialist subjects”
(Scoffham & Barnes, 2009, p. 257), develop “anaased level of cultural awareness and sensitigity eesult of the
experience” (Canfield, 2009, p. 321); and “facthtgpersonal growth, change world views and eveundeel to enhance
student resumes” (Clarke et al., 2009, p. 173).

Of particular value to business students returriiogn a short-term study abroad trip is the abitibyidentify
specific skills learned from study abroad expergandhat can translate to workplace effectivenessbdBia &
Braskamp, 2009). The students may need assistanderitifying how their experiences translate takpdace skills.
Research completed at Michigan State UniversityGaydner, et al., (2009) asked employers their opmiabout
competencies in which new and recent hires witbrirdtional experienced demonstrated higher alsilttian new and
recent hires without known international study mternship experiences. It is important for studyoald students to
note that the results produced a meaningful separbetween the two student groups.

Helping students develop an awareness of the wackplelated skills they have developed while pipdiing in
a study abroad trip can be a catalyst for theiingestudy abroad as a professional developmentriyouty from which
they develop marketable career goals. Another aspfebringing closure to the study abroad trip s&sessing the
learning outcomes and documenting the learningtthatoccurred.

Learning outcomes for study abroad programs caastessed for a variety of reasons. The assessmigfit
stem from a desire to improve a program, to mafilketre programs to students and other stakeholdenpg (Long, et
al., 2003), or as part of an assurance of learpiag that is a component of the college’s accréditgprogram (Helms,
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et al., 2003). There are a variety of approachessessment of learning outcomes. Long, et alLaBave found that
using some form of pre- and post-trip measuremanthelp identify changes in students’ inter-cultsensitivity and

perceptions of the people and customs in the hmsttcy. Another approach to assessment of learairtgomes in
short-term study abroad trips is non-anonymousestugburnal postings (Ruhland, 1993; Fowler, 200anfield, Lowe

& Hovestadt, 2009). One example of the use of nmmgmous student journal postings in assessmeatsbbrt-term
study abroad trip is provided by Long, et al., @PIFaculty reviewed journals and open-ended suruesstions for
content analysis. Common themes were identified iandddition to individual opinions, this provided basis for
assessing the program. The assessment of the noyraous journal postings as reported by Long,.e{2010) were
generally positive and reflected that students apgzbto have made advancements toward greaterajusensitivity

and had developed the ability to question their assumptions and become aware of alternative appesaof cultural
customs that affected their daily lives during $tedy abroad trip.

TWO APPROACHESTO SHORT-TERM STUDY ABROAD: AN ANALYSIS

A mid-sized regional university located in the Sowtstern area of the United States decided in 200&tiate
its first faculty-led study abroad program in thell€ge of Business. Since that first trip they haegticipated in two
additional faculty-led study abroad trips, one 602 and the third in 2010. Approximately half oé tetudents at this
university are first generation college studentowtork to help pay their costs of pursuing a cdlatpgree. The
university has taken two approaches to short-tdudysabroad to date. Their first two experiencesived visiting
another country where there was a high level dieddhce in terms of culture and practices. Thedtleixperience
involved visiting a neighboring country where thevere a large variety of different cultures andtoos that were
accepted including many that were quite similathtzse found in the home country.

In 2008 the first group of students traveled to $Rusvhere they partnered with a business institutated in
Nizhny Novgorod. The academic focus of this grougswconomics. This was a good fit with the ingtitut Nizhny
Novgorod because economics is one of their majeasapf academic focus. The faculty member travehith this
group was a member of economics faculty of the homeersity and the Russian economic system had bearea of
interest and study for him for many years. Thers aigo a staff member from the American universiyeling with
the group as a co-sponsor. The American students wioduced to Russian students who were activelglved in
the daily program. This involved their attendingsdes together, visiting companies and local @llaneas of interest,
plus a week-end trip by train to Moscow. There warademic events and social events for both grdsipse most of
the Russian students spoke some English, Amerigatersts had almost constant access to at leassia leael of
translation of Russian to English. In addition afpssional translator also traveled with the sttigeoup. While some
American-style fast food was available at a neastiypping mall, most of the meals were composeRiuskian dishes.
The group had nightly group discussions that inetudoth American and Russian students.

In 2009 a second group of students traveled to MNizthovgorod to work with faculty and students fréme same
institute. The academic background of the faculgmher leading this trip was in human resources gemant and
the academic focus of the trip was related to caltdiversity with an additional interest in marikgt and management
practices in Russia. There same staff member fl@mAimerican university who traveled with the grdopRussia in
2008 also traveling with this group as a co-sponddrile cultural diversity, marketing and managetrgactices were
not major areas of academic focus for the instittlteir faculty delivered lectures on marketindkéa about a variety
of cultural issues and several issues related toagement. In addition to faculty lectures, the paog of study
included visits to area companies, a visit withuacgssful entrepreneur, visits to cultural sitesl a week-end trip to
Moscow. During the majority of time the Americamidénts were in Russia, the business institute \eastesting a
group of German students. The American studentoppdrtunities to spend more time with the Germadents than
with Russian students. Because of the total sizbeotwo student groups, and because the Germdargtuwould be
leaving earlier than the American students, sevyaeained student activities were cancelled forAhgerican students
because of the difficulty of transporting the togabup to various sites or because the locationgbeisited was not
able to accommodate such a large group. This HeftAmerican students will more unscheduled timen thad been
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expected and a lack of ability to travel indepenigemecause of language differences. There wasgaring when the
American students met as a group to discuss tlkperiences in Russia. With a large number of unebgqueschedule
changes and the faculty member’s overall involvenietrying to assist with re-scheduling of platigre were limited
opportunities for other nightly discussions.

In 2010 a third set of students traveled to Brit&dlumbia. This faculty-led study abroad trip aéld a different
trip format. The faculty member and staff membaw&ling with this group to British Columbia hadatsaveled with
the group of students to Russia in 2009. The acadfous of this trip was cultural diversity. Onighrip there was
contact with three universities in Vancouver. Omgversity has had a long term relationship with theerican
university and the group was hosted to a home abokeal and a presentation about local culture aminbss
practices. A former graduate of the American institspoke about experiences related to his carébravlarge
international company. A doctoral faculty from @®ed university located in Vancouver spoke withabsut cultural
intelligence and the diversity of cultures représdrin British Columbia. A third experience withuaiversity in British
Columbia was when the group stayed in a dormitoryhe campus for several nights.

Rather than being based in one location, this gstaged in five different locations as the groupivities
moved to different geographic areas in British @Qubie over the two week program. The American sttgldid not
have opportunities to interact directly with stuttefrom the universities located in the Vancouver®ouver Island
area. In these areas of British Columbia, Englists widely spoken and American foods were easilylabla. The
cultural diversity of this area was easily visilaled the group heard many different languages bspoggen as well as
having opportunities to sample traditional foodsnirseveral different cultures. Frequently, whendhsup arrived at
an area, student could explore in groups and maekt bt an agreed upon time. The fact that the dvdifference
factor of the British Columbia locations was muotvér for this trip than for the Russian locatiofievaed the students
a much greater degree of flexibility and indepemgetihan that experienced by the two groups wheeleavto Russia.
The group traveled within British Columbia in miveéns and there were no nightly discussions of dailgnts held for
this group. Characteristics of the students pgditng in each of these three groups are discusséake following
section.

The initial trip to Russia in 2008 included a toddifourteen participants. There were eleven sttgjaéhe faculty
member and a staff member and her spouse. Excephéstudent who was 19, the ages of the othdesta ranged
from 21 to 25. Four international students travelaéth the group. They represented Taiwan, Boliviaailand and
Bogota. The seven American students were CaucastamnHispanic. The student group included five malad six
females. There were nine undergraduate studentsaangraduate students.

The trip to Russia in 2009 included a total of sext participants. There were twelve students,abelty member
and a staff member and her spouse. The ProvostRfiesident for Academic Affairs and Director of @&tuAbroad
visited in Russia for several days during the gttt of the trip. The ages of the other studemmged from 21 to 30.
Three international students traveled with the grathey represented Peru, Brazil and Ecuador. ©hthe American
students, eight were Caucasian, non-Hispanic amdwas Hispanic. The student group included six saled six
females. There were five undergraduate studentseweh graduate students.

The trip to British Columbia in 2010 included adobf sixteen participants. There were fifteen sttd, the
faculty member and a staff member and her spouse sfaff member was also one of the fifteen stigldrtie ages of
the students ranged from 20 to 32. Four internatistudents traveled with the group. They represkiiaiwan and
China. Of the eleven American students, ten wenec&sian, non-Hispanic and one was Hispanic. Thaestugroup
included seven males and eight females. There fvereindergraduate students and ten graduate ggiden

Observations about these three trips reflect bottilegities to recommendations found in academierditure
related to short-term study abroad programs andswayvhich experiences and activities during thgstdiffer from
recommendation in the academic literature. Basedthmse observations, recommendations for changebeto
considered on future trips have been made.
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OBSERVATIONS AND RECOMMENDATIONS

These observations relate primarily to three ar@gsmaking pre-trip meetings a required compoménhe trip;
(b) scheduling group and individual academic assigmis as part of the trip itinerary; and (c) retugnto the home
country and the adjourning stage of group develonm@bservations have been made related to eatiesé three
areas. A discussion of the relationships of theeas to academic study-abroad literature is peavid the following
paragraphs. Recommendations are also includedcn section for ways future study abroad trips mightadapted to
strengthen student involvement and student learning

Students were encouraged but not required to atissittip meetings during the semester prior toetheh of the
scheduled short-term study abroad trips. This waees ldrgely to conflicts in student class and wooknmitments. It
was possible to work with students on an individoasis to share academic and travel informatioruathee planned
study abroad trip, the related academic materrad, ta obtain and process the required travel relpsgperwork. For
each trip, there were opportunities for studentpddicipate in four or five pre-trip meetings wlédnformation was
discussed about some of the events, including itotat planned for the trip, local cultural custonend
recommendations for packing and travel needs. Somges and documentaries were available for indizidgtudents
to borrow and view in advance of the trip to Russid efforts were made to help students learn actawmonly used
words in the Russian language. Students did makeofisnformation located on the Internet to acce$srmation
before both trips to Russia and the trip to BritSdblumbia. Due to the 2010 Olympics there was gelaamount of
information on both television and the Internet@ithe VVancouver/Vancouver Island areas of Bri@shumbia. Some
students attended each of the planned meeting®ometwere able to attend all of them.

While all of the students were eager to travel arcited about the trips, there were no team bugldiativities
conducted in advance of any of the trips and stisderre not involved in development of the planrifighe itinerary.
As discussed earlier, the literature shows stramgpert for requiring pre-trip meetings (Long, et 2010). Pre-trip
meetings could have provided students with oppdisnto participate in team-building activities evla, within
available parameters, they could have begun workingroups to help plan the itinerary for the thp identifying
some wish list items based on Internet researtheofreas they would be visiting, hear mini-lectusith opportunities
to participate in discussions related to the cowmatent, and complete initial course assignmesiltsted to course
learning objectives (Canfield, et al, 2009; Ddorimg,al., 2009; Sobania & Braskamp, 2009). Suchtipemeetings
would have provided opportunities to strengtherdandc goals and help prepare students in advamcsofoe of the
different cultural experiences they would expere&oa the trip (Younes & Asay, 2003). Since this dat happen in
advance, on each of the short-term study abroad, tthe travel group was moving through Tuckmat®6g) five
stages of group development in addition to dealiiily the cultural and travel issues they encouidtetdéad they
experienced some of the initial levels of groupelepment in advance, it could have helped the trgi@up work
together more closely at an earlier stage. If they been able to be more involved as a group idekelopment of the
trip itinerary it could have helped them have mowanership in the trip activities and a better sevfdgow each related
to the course content and what specifically theyldidoe gaining from each activity academically tetdlly, as well as
the potential professional importance of each.

During the cultural immersion portion of the acadeoourse, learning activities were not always disetied to
travel activities. Providing students with trimigiraries that highlight the academic componengsaoh activity, such as
daily group discussions, could help students bettelerstand what specifically is expected of theadamically and to
have the ability to take more control of their ldag. As reported earlier, academic literaturecegpdly emphasizes
the importance of holding daily discussions to jevthe student group with opportunities to procbsswealth of
information they had encountered and determine thisvmight apply to them individually (Fowler, 200Scoffham &
Barnes, 2009; Younes & Asay, 2003). While the tray®up was immersed in an environment conducivedl-
directed and self-reflective learning based onydaivel experiences, the literature, as discussmtier, (Pascual-
Leone & Irwin, 1998; Ruhland, 1993), emphasized nked for group discussions to allow students tusicker the
ways this information might impact them individyaind professionally. This happened on the fiiptttv Russia and
the discussion groups were extremely helpful. Gngbcond and third study-abroad trips, this did hraggpen. Not
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having the opportunity to process this informati@na group, especially on the trip to British Cdbisrwhere students
were traveling in three separate vehicles, leftlattis with different experiences rather than arralvperspective of
the trip.

Requiring students to post observations and rédlestof what they are seeing and hearing duringsthody-
abroad trip to a journal, as highlighted earlisrpne way to help students reflect on these expmageand how they
might influence their own behavior, attitudes, éfiand even their professional roles (Canfieldl,e2009; Scoffham
& Barnes, 2009). Posting to journals was used ascauemic assignment during the study abroad driritish
Columbia. Students were told that the comments avbalfor their personal use to highlight key exgprces of the trip
and their feelings about them and, contrary themenendations of Long, et al., (2003), that facwuld not require
them to turn in the journal for faculty review aftde trip ended. As a result, students postel@ fiti their journals
during the trip and felt this was an optional waytitack what was happening during the trip and th#iey found
another way to remember events and experiencaswthild be acceptable. After the trip ended, eaatesit did meet
individually with the faculty member and each swidevas able to discuss their experiences, obsensatand
reflections of the trip, any reflections were marental and written. The opportunity to return later written
comments about a trip they had enjoyed and revéanning experiences was not an outcome of theHigpvever, all
of the students documented activities and everts pittures and these may well provide visual reteis and prompt
memories. Had the faculty member told the studiengslvance that the written journal comments wdiddeviewed as
part of the course assignment, it is likely thedetits would have found time to post daily jourr@hments.

Since early in the previous semester when studegiteed up for the short-term study abroad tripdeiits have
been receiving information about the planned t&igademic information as well as travel informatidhey have spent
approximately two weeks in close proximity to eather and have experiences only that group haggh@hey have
had fun, adapted to unexpected changes, accepatidnges, and experienced cultural immersion thik one or two
exceptions, involved new and different ways ofregtiiving, dressing and learning. Suddenly thewarat their home
country, home town airport and the trip has enddte students who traveled to Russia were requivesubmit a
reflection paper that highlighted what they sawtasr major learning experiences from the trip ahdw how it related
to the academic content of the course. The firstigrthat traveled to Russia met again at the facutmber’'s home
about five months after the trip ended. The stuslerdre excited to see each other and seemed tofinavecounting
experiences from the trip. A post-trip meeting was scheduled for the second group although thé-tppspaper
seemed to help bring about some closure. A pgstrtieeting has been discussed for the third grotihds not been
held at the time this paper is being written. Thiedt group met individually with the faculty membier discuss their
learning experiences and how they felt about eathtliidn’t seem to be the same as if it were etiviy involving
the entire group where everyone has an opporttmitgmember and share events and experiences ditegrijioyed or
had struggled through and hopefully learned froilme Group meeting after the study abroad trip hae@rseems an
important way to allow students the opportunityctdlectively process through Tuckman’s (1965) ktsige of group
development, adjourning.

Another reason for post-trip follow-up is to heljudents identify skills they may have learned ttedated to
professional growth and the potential value theyehta the students’ careers (Gardner, et al., 200%re is a need to
specifically and intentionally address professia@belopment aspects that may have been gainedtfreitnip and to
help students become aware of how they may hawergamd developed professionally in ways that catréeslated
into marketable skills. It could be helpful for dants if, as part of pre-departure preparatiortheeia faculty member
and/or a representative of the career serviceseoffould talk with students about potential skilksselopment that
occur during their planned study abroad experieAtsn, during the trip, in daily discussions of igittes and related
learning experiences, it would be helpful if theudty member and students focused on how the #etvihey were
experiencing might apply to their planned careell skt in ways that would add value for their @nt or future
employers and make the student more promotabl@antre marketable. Intentionally reinforcing tléarning during
the cultural immersion and post-trip activities ktbhelp students internalize specific marketabliissthey may have
acquired during the study abroad experience thahefp them with career development opportunities.
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As part of the post-trip activities, this reinfongent could be accomplished through a face-to-faeetimg with
group members or electronically. An ideal approaitpht be to host a group meeting where student®npoy visiting,
finalize the adjourning stage of group developmamd also discuss how skills learned on this trighhiapply to
current and future careers.

A major limitation of this study is the inabilitp tgeneralize the findings beyond this one set pedarnces. This
is due in large part to the reliance on narrativ@maries as opposed to data that would allow malid @nd statistical
analysis that might support generalizations beytdimmediate study. However, universities with ilimstudent
demographics could realistically expect similadfirgs.

CONCLUSIONS

This section addresses conclusions that were rdaelgarding study abroad trips and their relevdocstudents.
Developing a faculty-led short-term study abroagigoam can be equally challenging and rewardingHerfaculty and
staff involved and for the students who participatehe trip. The emotional and educational aspettstudy abroad
experiences are unlike anything typically expergghdn more traditional classroom settings. There @aultiple
opportunities for all participants, faculty, staffid students, to gain lasting cultural insights andevelop personally
and professionally. The associated academic andralilearning can have an impact far beyond tine tactually spent
traveling on the study abroad trip. Future intdoagt with people in their home country can alsoirbpacted. The
workforce of the United States is in many ways arotosm of the global village (McPherson, 2009ud&hts who
have had the opportunity to become more knowledgestiput even one other culture and experiencatybeiat least
one other country where they can see ways in whkhett country’s cultural customs, both in daily ligad in
organizational practices, will have gained skillattcan continue to help them develop personalliymofessionally in
the future (Sobania & Braskamp, 2009; Gardner|.e2@09).

This potential to impact faculty, staff and studgrawth and development makes the challenges dicyating
in study abroad programs more than worthwhile. Yasuand Asay capture well both the emotional andtaéhnal
aspects of international study abroad: “The edanati gains, the dynamic group process, and theopatdreasures
that participants discover on these journeys lealifé-changing experiences and endearing memaoi¢® cherished
forever” (2003, p. 146).
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